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10.00 Registration

10.30 Introductions, led by Workshop Chair, Caroline Ingram

10.45-13.00 Session 1: Teaching, learning and assessment (TLA): relevance to DNER strategy

13.00-14.00 Lunch

14.00-14.30 Session 2: Information literacy
14.30-16.30 Session 3: Improving integration and impact
Purpose of the Workshop

To be fully successful, the DNER concept implies an information literate population of educators and students, who are readily able to see the advantage of access to good-quality information resources.

However, those who work with this population know that raising awareness of sources, and getting those sources used as an integral part of the curriculum, is not a straightforward task.  Students are increasingly strategic in their study, often focused on material that is of direct

relevance to assessment.  Academics are encouraged both to extend their research output and to revisit their learning, teaching and assessment strategy in the light of initiatives such as subject benchmarking.  Both groups may be unwilling to explore or revisit an information resource unless the benefit to them can be seen immediately.  Those involved in progressing DNER projects are also likely to have multiple roles and be expected to have multiple skillsets.

The aim of this workshop was to help participants understand pedagogical issues in order to encourage academics to see how DNER resources can and should be integrated into their teaching, learning and assessment strategy, so that more students and academics make the most of the DNER in the future.

References

Delegates and those interested in the outcomes of this Workshop are referred to the following online resources for further information:

Blackboard 

http://www.blackboard.com/courses/DNER/
If you are not already enrolled, you can enrol as a guest.  You will find the course handouts at the Course Documents link.  You are free to take photocopies of the handouts, as long as you acknowledge Bill and Sheila as authors, but you must not use them for commercial gain.

The Information Literacy Place

http://dis.shef.ac.uk/literacy/
This is the resource centre maintained by Sheila Webber and Bill Johnston.

Presentation

A Powerpoint presentation by Sheila Webber and Bill Johnston, including the slides referred to in this Report, is available with this Report.

Report of the Workshop

Session 1: Teaching, learning and assessment (TLA): relevance to DNER strategy

‘Two Tribes’

To start the discussions, Sheila Webber described the diagram comparing the ‘worlds’ of the resourcers and the educators, at Figure 1 in this Report.  Participants were asked to comment on the diagram and add any further observations.
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Figure 1: ‘Two Tribes’

Points made by workshop leaders and participants during the discussion included:

· Librarians are already doing ‘relationship marketing’ i.e. looking at people’s needs and working out how to provide them already, without calling what they do by this name.

· In the educators’ world, professional bodies may lay down strict guidelines about what shall be taught, learned and demonstrated by students.

· Everyone in both worlds has to cope with information overload.

· Librarians tend to be involved in QAA subject benchmarking and, to a lesser extent, in RAE.  Benchmarking influences the amount of funding received by the department.

· Some felt there were more connections between the two worlds than demonstrated by the diagram e.g. librarians work with academic staff in some courses.

· However, there are still two villages and communication between them does not happen in all Universities.

· QAA is a force pushing the two sides together.

· Some areas such as medicine have a focus on problem-based learning that is helpful in pulling the two tribes together; however, other subject areas are still taught in very traditional ways.

· A JISC project manager pointed out that the people involved in the DNER projects would be placed on the black line down the centre of the diagram, between the two worlds.

· The DNER Programme Manager pointed out that the JISC and the DNER are trying to work on resources that promote two-way exchange between the tribes.

· A lecturer pointed out that there are also issues that arise from inter-disciplinary areas e.g. having a portal for subject-specific use might defeat the purpose of having networked resources.

· Subject disciplines are still powerful influences, but they are under pressure from inter-disciplinarity.  It is a useful exercise to think about the trends in education – in 20 years’ time, how inter-disciplinary will higher education be?

· Perhaps the vision would be of a time when everything would be merged in terms of peoples’ roles, enabling the curriculum to develop in freer ways.

· However, at present, inter-disciplinarity can come down to which department gets the FTEs.

· Subject areas common between different departments can also be an area of dispute, where protection of intellectual property can also raise difficulties.

Concerns of librarians, academic staff and students

Sheila led the discussion on slides 3, 4 and 5 in the accompanying presentation.  Some comments by participants included:

· QAA is good for promoting the importance of library resources, as points can be deducted for under-resourced libraries.

· There are increasing stresses on students and some find it very difficult to cope.

· It can be easier to get students on vocational courses to see the link between the parts of their courses: 1st year undergraduates find it much harder to make these links.

· It is becoming more evident as time passes that if you as an academic want a student to do something, it has to be tied into the assessment for the course.

· For academics, getting students to use good information sources is very problematic.

· It is important for academics to look at the strategies that students pursue in order to induce them to use good information sources.

Teaching and Learning: the research shift 

Bill Johnston outlined some of the major shifts that have occurred in research into learning and teaching in recent years.  Some points made by Bill:

· The characteristics of the new student learning environment are that students are involved in the construction of knowledge, making and doing, building up over time.

· The teacher has been asked to become a facilitator and encourage dialogue and discussions with the students.  

· The idea is to develop deep, rather than shallow, learning and critical thinking skills.

· The deep approach to learning is characterised by the student who undertakes the development of his/her understanding for him/herself and who can make links between various parts of the course; the shallow approach by the student who simply copes with course requirements and acts very strategically.

· Some academics have not noticed/embraced the shift towards encouragement of deep learning and collaborative skills in teaching practice, while some students do not want to take part in discussions nor develop understanding that is not related to strategic aims of just passing the course.  

· The push is towards development of students’ self-regulation skills, in terms of thought processes but also in terms of techniques e.g. students keeping journals of their learning and actively thinking about what they are doing.

· Students, however, will often try to push their educators into giving them pre-packaged information.

Learning Design

Slide 7 on the Powerpoint presentation refers. This is stimulated by ideas described by Biggs (see handout at the Blackboard site for reference.) and it summarises the learning design process that academic staff pursue to develop courses for their students.

Bill pointed out that the emphasis here is on alignment of learning resources and assessment with what lecturers hope the students will develop, in terms of critical thinking skills and ability to undertake deep, rather than shallow, learning.

Recommendations for JISC projects

Bill recommended that:

· JISC DNER projects should be aware of the tensions in the academic world and think about how the resources they are developing support the constructive, self-regulating process, rather than the spoon-feeding of content.

· Projects should be clear about what the resources will support e.g. are we contributing towards team-working and collaborative skills (the answer may be no, if these are not the skills area that the projects are aiming to support).

· Key skills is an important area of concern – many academics may perceive electronic resources are providing assistance in the development of ICT skills – but projects should bear in mind that many academics have not bought into this idea at all, and may in fact never have been exposed to it.

Project resources are more likely to be relevant to new ways of L&T if they:

· Support problem-solving activities;

· Support activities that contribute to the contextualisation of information;

· Support collaborative working activities;

· Support relevant assessment activities – good and innovative work can easily be undermined if the step into assessment is not taken;

· Assist with educating students about how to use electronic resources carefully – students get almost subliminal messages saying that use of electronic resources gets them brownie points – and then they may fall into plagiarising them without fully realising what they are doing.

Project staff should ask whether the learning resources they are developing:

· Promote deep, rather than shallow, learning?

· Allow identification of gains in thinking skills?

· Allow the student to be responsible for his/her learning – so the resources are not just point and click, but encourage the student to reflect on his/her learning?

· Promote activities rather than supply all content?

· Have activities aligned with the aims of the learning resources e.g. promotion of communication between learners, simulation of real-life problems etc?

Comments from participants and workshop leaders included:

· There are many problems for library staff: students tend to want the library staff to just give them the relevant book, chapter, resource etc. and may comment adversely about the library to QAA or other evaluative processes if they don’t get what they want.  

· However, universities should actively consider these issues in their L&T strategies and make them known to students.

· Students often have neither the concept of how to go about research for their essays nor the confidence to put everything together.  Lecturers can make matters worse by assessments that do not relate to the process of contributing to the essay, as well as the content of the essay.

· Schools and FE Colleges are now actively doing work in these areas that Universities should know about and build upon.

· Lecturers often think they know what is going on in schools and colleges, but may not really do so. 

· There is also the issue that students coming to Universities are coming from anywhere in the country and have many different backgrounds.

· Lecturers also have problems of knowing whether or not sites subscribe to resources and whether resources have to be paid for.  There is also a proliferation of additional potential information sources, such as those available on other Universities’ sites and even places like Blackboard.

· There are always resource issues.  Perhaps the JISC could be looking at provision of more funding to underwrite access.

Case study of using information as an academic

Sheila presented a case study of a lecturer (herself) developing a course and considering which information resources to use and how to use them.  Slides 8, 9 and 10 of the Powerpoint presentation refer.  She pointed out that:

· The lecturer has a need for resources at the level of designing the course – both to inform him/herself and to present as part of the exercise for students.

· Students can be asked to look at different accounts of the same event e.g. popular press, internet – raising issues of advocacy, evaluation, form part of critical thinking skills, reading lists and hyperlinks, course packs.

· Questions that lecturers are likely to ask about using an electronic resource include:

· What learning outcomes does it enable or support?

· How might it be useful?

· What do I have to do to learn about using it?

· Will it be easily and reliably accessible to students in week x of their course?

· How much does it ‘cost’ me in terms of learning time, integrating into course time etc?

· Can I trial it?

· Who will help me to use it?

· Who will help the students use it?

· How can I incorporate it into my style of learning and teaching?

Sessions 2: Information literacy 

Sheila introduced the discussions by pointing up some of the themes of the information literacy debate.  Slide 11 and 13 of the Powerpoint presentation refer.  Sheila pointed out that: 

· Information literacy is a big agenda and there are many challenges associated with it.

· It can be about models of behaviour – how do people search? –  in different subject disciplines.

· It can be about the information economy and society – what students can and cannot use legally; quality of information; publishing structure; who controls the media.

· It can be about critical thinking, including in relation to information sources and services.

Academic Influences in the UK

Sheila discussed academic influences on the information literacy debate in the UK.  Slide 12 of the Powerpoint presentation refers.  Some of the academic influences are:

· The Dearing Report – which didn’t mention information literacy as a phrase, but implied it.

· Subject benchmarks – evaluation skills, critical thinking approach, ability to discuss/debate, creation of higher level ideas are all information literacy related concepts.

· E.everything – VLEs, online learning etc. – the necessity of using them more effectively.

· Search engines – students like using them and don’t like using the library catalogue – but their level of skill in using them influences how good their results are.

· Plagiarism – students may grab sections of text from the web, with or without realising they are plagiarising, and often without realising that they can be found out with anti-plagiarism software.

· Information literacy may already be part of courses, without necessarily being described as such e.g. marketing covers market research, the ability to look for information and synthesise – but academics teaching these courses may not have connected up with the library or other resources.

· JISC-funded projects.

· Peoples’ changing roles – librarians affected/fear of being replaced by online learning; academics affected/fear of being replaced by VLEs.

The ‘Seven Pillars’ Model
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SCONUL Seven pillars model

Sheila invited the participants to discuss the Seven Pillars model of information literacy, produced by the Standing Conference of National and University Libraries (SCONUL) (Figure 2 ).  The Information Task Force of SCONUL is still working on this model and is currently looking at students’ competences.

Figure 2: SCONUL ‘Seven Pillars’ Model

In the discussion, the following comments from participants and workshop leaders were made:

· One of crucial elements that has to be taken into account is disparity of esteem between librarians and academics.

· Students’ poor use of web resources raises need for developing information skills modules within academic courses.

· The typical student’s view of information as all out there on the web and available freely has to be challenged.

· Some subjects which are doing novel research e.g. alternative therapies find that using Yahoo! gives better results than using hubs such as BIOME.

· Technical resources seem to be dictating the paradigm, rather than educational validity.

· There is a role for JISC projects in setting quality standards to assist students to think critically about resources.

· Evidence-based research is one area in which library community can work closely with the academic community.

· The 4 MODELS verbs – Discover, Locate, Request, Access – are very helpful in thinking about these areas.

· Information literacy should be driven by the search for evidence, while the 4 MODELS verbs describe the supporting infrastructure.

· However, the MODELS verbs need to be supplemented by the concepts represented by the pillars at either end of the SCONUL model, especially the recognition of the information need in the first place.  For example, many businesses go under because they fail to recognise their need for information.

Session 3: Improving integration and impact
The participants were divided into groups at the end of the morning session and had a brief discussion time before lunch.  After Session 2, they were asked to split into their groups and continue their discussions.  They were asked to present an Action Plan for improving the integration and impact of DNER initiatives and look at whether their Plan was an endorsement of current practice, a suggestion for additional elements of practice, fine tuning or a radical change.

Reports were made from each group as follows:

Group 1 Report

The problem lies in knowing how DNER resources are used in L&T.  The solution is to find out more about how they are used, which could be done in the following ways:

· Use more detailed statistical software (e.g. log file information and analysis) but this may be of limited value.

· Use feedback forms on website e.g. SCRAN Pathfinder.

· Use online questionnaires.

· Face-to-face workshops with learners and teachers.

· Looking at who links to website and resources e.g. if 50 FE colleges link to our website, that tells us something about our user community.

· Authentication may tell us more about users, but conversely may put users off.

· Working with teaching staff.

There are difficulties in reaching teaching staff.  Historically, the JISC has worked with librarians rather than teaching staff.  However, some ways in which work could be started with academic staff include:

· Packaging of resources to make them easier to use.

· Persuade staff that they are worth investment of time.

· Look at how the resources are interoperable with learning environments – VLEs are often used by academics without the knowledge or support of the library.

· Offer tools to users to enable them to integrate resources into their own collections e.g. SCRAN’s ‘Virtual Exhibitions’ allows users to link images together in an exhibition, while the RDN’s ‘Shared Services’ will allow the creation of lists of links as reading lists.

· Offer case studies of how resources might be used in L&T.

· Involve academic staff in creation of resources at an early stage.

Group 2 Report

Resources need to be:

· Interoperable.

· Contextualised.

· Accessible.

· Customisable.

· Acceptable – this differs across subject areas and brings in issues such as kitemarking.

Issues:

· Usage – how, when, why etc.

· Roles – who does what – changing roles of librarian, lecturer etc.

· Collaboration – how people share information.

· Quality control.

· Critical analysis teaching – how to embed it.

Ideas:

· Getting people to use resources by:

· Using best practice examples.

· Encouraging collaboration between academics and information intermediaries.

· CPD with accreditation.

· ‘Just-in-time’ rather than ‘just-in-case’ approach.

· Adding value to resources e.g. subjective reviews.

· For the JISC:

· Have L&T involvement in development projects.

· More projects enhancing JISC services.

· Subject portals e.g. RDN/LTSN collaboration.

· Advertise what is available.

Comment from Caroline Ingram: each LTSN Subject Centre has been assigned to an RDN hub.  £345,000 has been allocated between hubs, according to how many Subject Centres are to work with them, to encourage interoperability and not parallel development.  

Group 3 Report

Elements of Action Plan:

· Team Working (academics – librarians) in course design.

· Address fear of IT among academics and the Luddite fears.

· Bottom-up approach to the DNER – build up resources available in it from below, invite people to contribute.  View of DNER at present is that it has a top-down approach.

Group 4 Report

Elements of Action Plan:

· Raise awareness of DNER:

· Existence

· What it is

· What it contains

· Structure

· How it is used

· Marketing

· Current awareness services

· Portal elements:

· Access

· Flexibility

· ‘My DNER’

· Case Studies

· Needs multi-disciplinary as well as subject based elements.

· Needs integration into coursework by academics.

· Assessment – need to know criteria used to select resources.

· Plagiarism – need to know when students are using DNER incorrectly.

· Evaluation:

· Market penetration

· Product recognition

· Branding

· Clearly stated benefits of use

Final Discussions

Comments from participants:

· Need joined-up initiatives in the DNER and multi-disciplinary approach.  There is a need to look at all the initiatives together and for workshops with staff from all areas.  Everyone is currently working from his/her own little base.

· Why are librarians worrying about information literacy and academics are not?

· In the academic world, evaluation has a different meaning to that used by the JISC.  JISC is not seen as research and does not even form a blip on the radar screen of most academics.  

· Librarians have to target interested users first.  Get a small but influential group interested in what DNER is doing.  Present a product that is seen as valuable.

· Academics are on the whole not very interested in educational theory.  It is difficult to get scientists to agree that educational research has any rigour.

· RAE is also biased against the information literacy type of research.  If an academic does research in his/her own subject area, it is considered valid and given higher status, than if s/he researches into the pedagogy of the subject, unless s/he is already in educational studies department.

· There is also tribalism among the funders.  JISC is not supposed to do research, but rather development.  However, the Research Councils don’t fund this kind of research.  JISC has to do it, but by the back door.

· Working with people who have authority as academic librarians and sit on teaching committees can help at institutional level.

· JISC should talk to academic staff and managers.

Final comments from workshop leaders:

· Bill suggested that locally it may help to work with institutional managers – opportunism and taking time to speak to people is an undervalued aspect of how much could be done at institution level.

· Sheila agreed that it was important to start to build up networks locally, especially between academic staff and local support organisations (Bill and Sheila are one example of a member of academic staff and an educational co-ordinator getting together to put on a credit-bearing course locally).

· Caroline said that the JISC is aware of the growing need to tackle the dissemination of DNER ideas and resources.  The Regional Support Centres working in the FE area is one example of different initiatives being utilised to get resources used at the local level.  However, the DNER in terms of a joined-up programme is very much a work-in-progress and will be much easier to demonstrate once the whole programme starts to come together and there are resources that work together.
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